




















Özdüzenleyici	 öğrenme,	 öğrencilerin	 akademik	 öğrenme	 faaliyetleri	 sırasında	
davranışlarını,	motivasyonlarını	ve	bilişlerini	etkin	ve	hedefe	yönelik	biçimde	kontrol	etmelerini	
içerir.	Öğrenme	teorileri	arasında	sosyokültürel	yaklaşım,	özdüzenleyici	öğrenmenin	gelişiminde	
sosyal	 çevrenin	 ve	 yardımcı	 araçların	 rolüne	 yaptığı	 vurgu	 ile	 bu	 kavramın	 anlaşılmasında	
farklı	 bir	 bakış	 açısı	 sağlar.	 Bu	makalenin	 temel	 amacı,	 sosyokültürel	 açıdan	 öz-düzenleyici	
öğrenmeyi	incelemektir.	Bu	amaçla,	ilk	bölümde	sosyokültürel	bakış	açısı	hakkında	genel	bilgi	










has	been	 studied	under	 the	 concept	of	 “self-regulated	 learning”	 (SRL).	 SRL	 refers	 to	 learning	








Self-regulated	 learners	generate	 thoughts,	 feelings,	and	behaviors	 to	attain	 their	 learning	
goals	(Schunk,	2001;	Zimmerman,	2001).	They	regulate	their	cognition	by	planning,	organizing,	
monitoring	and	evaluating	their	learning	processes.	In	terms	of	motivation,	they	view	themselves	









and	 how	 the	 ability	 of	 self-regulated	 learning	 develops	 (Zimmerman,	 2001).	Although	 these	
models	 share	 some	commonalities,	 they	differ	 in	 terms	of	 the	 learning	 theories	 in	which	self-
regulation	is	defined.	
Purpose	of	the	Study
Although	 SRL	 is	 inherently	 a	 social	 process,	 it	 is	 generally	 viewed	 as	 an	 individual	
construct.	Among	the	theories	of	learning,	Vygotsky’s	sociocultural	perspective	provides	a	unique	
understanding	of	SRL	with	its	emphasis	on	the	role	of	social	environment	and	the	mediational	
means	 in	 the	development	of	SRL.	Therefore,	 in	 this	paper,	 I	aimed	to	examine	self-regulated	
learning	from	a	sociocultural	perspective.	














functioning	 and	 the	 cultural,	 historical	 and	 institutional	 situations	 in	 which	 this	 functioning	
occurs	(Wertsch,	del	Rio	&	Alvarez,	1995).	
The	theory	has	its	roots	in	Vygotsky’s	work	stemming	from	his	Marxist	orientation	in	the	
Soviet	 Union	 of	 1920s.	 Three	 tenets	 of	Marxisim	 are	 worth	 discussing	 briefly	 to	 understand	
Vygotsky’s	ideas.	The	first	principle	that	influenced	Vygotsky	was	Engel’s	conception	of	human	











Vygotsky’s	 theory	 is	 based	on	 three	general	 themes:	 (a)	understanding	 the	human	mind	
requires	 analyzing	 the	 origins	 and	 genetic	 transformations	 it	 has	 undergone	 (i.e.	 genetic	 or	
developmental	analysis),	 (b)	higher	mental	 functioning	has	 its	origin	 in	social	activity,	and	(c)	
















which	 focuses	 on	 the	 development	 of	 particular	 psychological	 processes	 that	 occur	 during	 a	
single	experimental	session	or	in	a	specific	formal	educational	activity	setting.	
Vygotsky	 also	 made	 specific	 assertions	 about	 the	 nature	 of	 development.	 He	 defined	
development	 in	 terms	of	qualitative	shifts	rather	 than	steady	quantitative	 increments	of	 some	
psychological	unit,	such	as	stimulus	response-bonds	(Wertsch,	1985).	He	argued	that	biological	









Four	major	 characteristics	 that	 distinguish	 elementary	 and	 higher	mental	 functions	 are:	
(1)	 the	 transfer	of	control	 from	environment	 to	 the	 individual,	 (2)	 the	emergence	of	conscious	
awareness	of	mental	functions,	(3)	the	social	origins	of	higher	mental	functions,	and	(4)	the	use	
of	tools	and	signs	as	mediators.	The	first	characteristic	that	distinguishes	elementary	from	higher	
mental	processes	 is	 that	 the	 latter	 is	self-regulated	rather	 than	constrained	with	 the	control	of	
the	environment.	For	Vygotsky	(1978),	elementary	functions	are	determined	by	the	stimulation	
attained	 from	 environment	 whereas	 higher	 mental	 functions	 are	 based	 on	 self-generated	
stimuli.	In	higher	forms	of	human	behavior,	the	person	actively	modifies	the	stimulus	situation	
by	 establishing	 an	 intermediate	 link	 between	 the	 stimulus	 and	 response.	 This	 intermediate	




that	any	higher	mental	 function	 is	 the	object	of	conscious	awareness	rather	 than	automatic	or	


























simple	 copy	 of	 external,	 social	 processes.	His	 argument	 is	 based	 on	 the	 assumption	 that	 the	
structures	of	external	and	internal	activity	are	neither	identical	nor	unrelated.	The	first	position	






























the	 role	 of	means	 in	mediated	 action	 on	 the	 intramental	 plane	 requires	 the	 analysis	 of	 their	







The	concept	of	self-regulation	plays	an	 important	role	 in	Vygotsky’s	sociocultural	 theory.	
Two	 closely	 related	 characteristics	 distinguishing	 elementary	 from	 higher	 mental	 functions	















	 Vygotsky’s	 conception	 of	 higher	 mental	 functions	 as	 consciously	 self-directed	 thought	
processes	would	 inherently	 involve	 self-regulatory	 processes	 that	 enable	 individuals	 actively	
participate	 in	 a	 cultural	 activity	 at	 metacognitive,	 motivational	 and	 behavioral	 levels.	
Acknowledging	 self-regulation	 as	 the	 exercise	 of	 several	 higher	 mental	 functions,	 such	 as	
voluntary	attention,	planning	and	forming	a	sign	system	within	the	context	of	interaction	provides	
us	a	leading	point	in	our	exploration	of	self-regulated	learning	from	sociocultural	perspective.	
Sociocultural	 perspective	 allows	 us	 making	 two	 major	 claims	 in	 understanding	 self-
regulation.	First,	Vygotsky’s	genetic	analysis	suggests	that	self-regulation	can	only	be	understood	
by	considering	the	transformations	it	has	undergone	and	the	factors	influencing	its	development.	
In	 other	 words,	 the	 exploration	 of	 self-regulation	 must	 rely	 on	 the	 analysis	 of	 progressive	
changes	in	individuals	that	allow	them	exert	control	over	their	 thoughts,	 feelings	and	actions.	































In	 this	 case,	we	 cannot	 say	 that	 either	 the	 child	or	her	 father	did	 remembering.	 It	 is	 the	
dyad	as	a	system	that	carried	out	the	function	of	remembering.	In	such	situations,	“the	socially	
distributed	 cognition	 is	 greater	 than	 or	 at	 least	 qualitatively	 different	 from	 the	 sum	 of	 the	
individuals’	cognitive	processes	that	constitute	it”	(Wertsch,	et	al.,	1993,	p.339).	Therefore	agency	
is	attributed	to	the	group	or	dyads	rather	than	to	the	individual.	
	 Mediated	agency.	Vygotsky	also	claimed	that	any	human	function	 is	mediated	by	 tools	
and	signs,	which	are	the	products	of	that	sociocultural	milieu.	This	conception	implies	that	the	





















(Diaz,	 et	 al.,	 1990).	 Self-regulatory	 processes	 such	 as	 self-monitoring	 and	 voluntary	 attention	




























speech	 and	 activity	 and	 appropriates	 the	 “regulative	 communication”	 that	 has	 previously	
occurred	in	social	dialogue.	In	this	way,	the	adult	no	longer	has	to	explicitly	specify	the	actions	






Wertsch	 (1979)	 argued	 that	 the	 type	 of	 adult	 assistance	 plays	 an	 important	 role	 in	 the	
transition	from	other	regulation	to	self-regulation.	His	analysis	of	puzzle-making	task	situations	
that	mothers	and	their	children	work	on	together	illustrated	that	adults	need	to	use	specific	type	
of	 communication,	which	 is	 tied	 to	 the	children’s	definition	of	 situation	 in	order	 to	provide	a	
shared	meaning	of	the	activity.	For	instance,	in	order	to	depict	the	window	piece	of	the	puzzle,	











The	 role	 of	 mediational	 means	 in	 the	 development	 of	 self-regulation.	 Vygotsky	 suggests	 that	







as	the	conductor	of	human	influence	on	the	object	of	activity;	 it	 is	externally	oriented;	 it	must	
lead	to	changes	in	objects.	It	is	a	means	by	which	human	external	activity	is	aimed	at	mastering,	





four	major	 stages.	At	 the	 first	 stage,	 regulation	 simply	 refers	 to	 children’s	 simple	 and	 direct	
responses	to	the	environment.	It	is	a	primitive	stage	because	children’s	behavior	is	determined	by	
the	environmental	resources	based	on	the	laws	of	stimulus-response.	There	is	no	use	of	auxiliary	
signs	 that	mediates	 between	 the	 environmental	 stimulus	 and	 the	 children’s	 response.	At	 this	
stage	adults	regulate	children’s	behavior	only	by	controlling	the	concrete	and	immediate	stimuli.	
During	the	second	stage,	children	are	able	to	use	external	signs	as	a	mediator	to	their	responses.	
















into	existence	 through	 them”	 (p.125).	This	dynamic	 relationship	between	 thought	and	speech	








of	 inner	and	private	or	egocentric	 speech.	He	argued	 that	private	 speech,	as	“the	 form	of	 the	
transition	 from	 overt	 verbalized	 thought	 to	 inner	 speech”	 (Zivin,	 1979,	 p.23),	 reflects	 a	 new	
functional	capacity	for	speech	and	gradually	becomes	internalized	as	inner	speech.
The	development	 of	 self-regulatory	 function	 of	 speech	 is	 from	 social	 or	 interpersonal	 to	
intrapersonal.	Initially,	children	may	not	react	to	words	by	their	meanings.	As	the	child’s	language	







regulatory	 development	 (Diaz,	 et	 al.,	 1990).	 First,	 the	 use	 of	 inner	 speech	 enables	 children’s	
cognitive	operations	 to	be	more	flexible	and	 independent	 from	the	concrete	external	 stimulus	
field.	In	this	way,	children	can	structure	their	thoughts	and	behaviors	in	terms	of	their	goals	and	




own	behavior	 in	order	 to	understand	situations	and	get	 through	difficulties.	“The	specifically	






It	originates	and	develops	as	 learners	participate	 in	multiple	 social,	 cultural,	 and	 institutional	
environments.	Within	these	contexts,	learners	internalize	goals,	values,	knowledge,	and	strategies	

























goal	 is	 “self”-regulation,	 sociocultural	 researchers	uses	 the	 terms	 such	as	“adaptive	 learning”	
or	“co-regulation”	 in	order	 to	 stress	 the	 role	of	ongoing	 interactions	between	 individuals	and	
the	context	in	the	development	of	SRL	(e.g.,	McCaslin	&	Good,	1996;	McCaslin	&	Hickey,	2001;	
Rohrkemper,	1989).	For	example,	the	model	of	co-regulation	emphasizes	the	shared	responsibility	




on	negotiation	or	 shared	understandings	 of	 goals,	 tasks,	 and	 activities	 and	develops	 through	
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